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Name of School/Organization Evaluated:_____________________________________________

Evaluator Name: ____________________________________Phone: ______________________

E-mail address: _______________________________Date of evaluation:___________________

	Functional Area/Criteria
	GO
	NO GO
	N/A

	1.
Needs Analysis  (ref:  Chapter IV-1)


a.
Needs analysis was performed IAW the procedural steps in Chapter IV-1.
	
	
	

	
b.
Needs analysis decision was sound, i.e., decisions were made based on valid education/training/TD concepts and procedures.
	
	
	

	
c.
Needs analysis document(s) content was technically accurate.
	
	
	

	2.
Mission Analysis  (ref:  Chapter V-1)

a.
All missions were identified.
	
	
	

	
b.
All critical collective tasks, including common collective, were identified.
	
	
	

	
c.
Mission and collective task lists are comprehensive and accurate.
	
	
	

	
d.
Critical collective tasks meet the criteria of a well written critical task.
	
	
	

	
e.
Individual tasks that directly support mission accomplishment have been identified and forwarded to external proponent or internal proponent organization.
	
	
	

	3.
Collective Task Analysis  (ref:  Chapter V-2)


a.
Collective task analysis is comprehensive and technically accurate.  



(1) 
Condition statements are complete and accurate.
	
	
	

	

(2) 
Standards are objective and observable and provide the means to measure task performance.
	
	
	

	
b.
Supporting individual tasks have been identified and linked to the supported collective task.
	
	
	

	
c.
Collective task analysis data is handed off to the appropriate organizations for subsequent product development.
	
	
	

	
d.
Collective task analysis is kept current.
	
	
	

	4.
Job Analysis  (ref:  Chapter VI-1)


a.
All critical individual tasks have been identified.
	
	
	

	
b.
Total task inventory and individual critical task lists are comprehensive and accurate.
	
	
	

	
c.
Critical individual tasks meet the definition of critical tasks.
	
	
	

	
d.
Tasks meet the criteria of well written tasks.
	
	
	

	
e.
Action verbs fit the intended use.
	
	
	

	
f.
Statistical analysis is used to help determine task criticality.
	
	
	

	
g.
Task Selection Board included adequate civilian and Active/Reserve Component representation.
	
	
	

	
h.
Critical tasks were approved by the Training/TD (Task) Proponent commandant/ agency commander or the designated representative.
	
	
	

	
i.
Task titles:



(1) 
Describe the exact performance an individual must perform in the field under actual operational conditions.
	
	
	

	

(2) 
Contain only one verb.
	
	
	

	

(3) 
Meet the definition of a task.
	
	
	

	5.
Individual Task Analysis  (ref:  Chapter VI-2)


a.
The critical individual task analysis is complete and comprehensive.
	
	
	

	
b.
The individual task analysis content is technically accurate.
	
	
	

	
c.
Task titles include an observable, measurable verb from the standard verb list.
	
	
	

	
d.
Task performance hazards and environmental/safety factors for each step are identified and listed.
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	5.
Individual Task Analysis (con’t)

e.
Task condition statements:



(1)
Describe the conditions under which the task will be performed in the field (on the job).
	
	
	

	

(2)
Are written in job-holder language.
	
	
	

	

(3)
Are clear, complete, and accurate.
	
	
	

	
f.
Task Standard statements:



(1)
Establish the criteria to which the task must be performed in the field.
	
	
	

	

(2)
Are written in job-holder language.
	
	
	

	

(3)
Are objective and measure task performance.
	
	
	

	
g.
Task performance steps:



(1)
List all required steps.
	
	
	

	

(2)
Start with a present tense verb.
	
	
	

	

(3)
Are written in job-holder language.
	
	
	

	

(4)
List in appropriate sequence.
	
	
	

	
h.
Skills and knowledge for each performance step are identified.
	
	
	

	
i
Task performance measures:



(1)
All required performance measures are listed.
	
	
	

	

(2)
Performance measures:




(a)
Start with a past tense verb.
	
	
	

	


(b)
Are measurable and observable.
	
	
	

	


(c)
Are written in job-holder language.
	
	
	

	



(d)
Are listed in the appropriate sequence.
	
	
	

	


(e)
Are observable and measurable and the evaluator can use them to determine if the task has been accomplished.
	
	
	

	
j.
The individual-to-collective task matrix is complete and accurate.
	
	
	

	
k.
The critical task analysis data is handed off to the appropriate organizations.
	
	
	

	
l.
The task analysis is kept current.
	
	
	

	
m.
The identified task analysis deficiencies are corrected.
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	6.
Combined Arms Training Strategies (CATS) (ref:  Chapter IV-2)


a.
Long-range strategies are periodically reviewed to determine currency of unit and individual training and TD requirements.
	
	
	

	
b.
Long-range strategies are created or revised to support all proponent-developed unit/individual training.
	
	
	

	
c.
Supporting plans/models are developed or revised to reflect strategy changes.
	
	
	

	
d.
Short-range strategies are developed to support unit and individual training.
	
	
	

	
e.
Short-range strategies are periodically reviewed to determine currency of unit and individual training and TD requirements.
	
	
	

	
f.
Supporting plans are developed or revised to reflect strategy changes.
	
	
	

	
g.
Follow-on training products are not produced unless they are identified in the training strategy.
	
	
	

	
h.
These training strategies are viable and can be accomplished.
	
	
	

	
i.
The maximum number of potential sources of training and education are identified.
	
	
	

	
j.
POM and COB:



(1)
Submissions include all needs analysis and CATS identified training development and training resource requirements.
	
	
	

	

(2)
Submissions are fully justified, submitted in a timely manner, and identify the effect that failure to fund the resource requirements will have on Army readiness.
	
	
	

	

(3)
Input is adjusted to meet changes.
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	7.
Individual Training Design  (ref:  Chapters VI-4 and VI-6)


Note:
This section covers training courses; lessons/lesson plans; correspondence subcourses; and courses/lessons using VTT, IMI (e.g., CBI), and TADSS.

a.
Individual CATS and supporting plans were developed.  (See CATS Checklist)
	
	
	

	
b.
Training is sequential and progressive.
	
	
	

	
c.
Design applies sound training development principles.
	
	
	

	
d.
Design is technically correct.
	
	
	

	
e.
Student evaluation determines if students can accomplish the training objectives.
	
	
	

	
f.
Prerequisite skills and knowledge identified during task analysis are ---



(1)
Included in lower level training which is a prerequisite to the new/revised training.
	
	
	

	

(2)
NOT included in the new/revised training except as planned reinforcement.
	
	
	

	
g.
Learning objectives ---



(1)
Require and fully describe (in action, condition, and standard terms) student performance.
	
	
	

	

(2)
Have only one verb.
	
	
	

	

(3)
Have an observable standard that provides criteria for measuring learning objective performance.
	
	
	

	

(4)
Apply sound education/training principles and will lead to the student being able to perform the supported tasks to their established standards.
	
	
	

	
h.
Training sequence provides ---



(1)
Progressive learning/training.
	
	
	

	

(2)
A viable course map.
	
	
	

	
i.
All required learning step/activity specifications are identified.
	
	
	

	
j.
The learning steps/activities:



(1)
Unquestionably support the learning objective.
	
	
	

	

(2)
Are sequenced to maximize learning.
	
	
	

	

(3)
Use the most effective education/training techniques available within existing resource constraints.
	
	
	

	

(4)
Are critical for student mastery of the task, skill, or knowledge being trained (i.e., do not cover nice-to-know information).
	
	
	

	

(5)
Involve active learning.
	
	
	

	
k.
Resources required to perform each learning step/activity are identified.
	
	
	

	
l.
Resource shortfalls and impact on mission accomplishment are identified and brought to command attention.
	
	
	

	
m.
Design includes the most efficient and effective methods of instruction, techniques of delivery, and training site selections.
	
	
	

	
n.
Lesson/lesson plans (See Product Checklist)
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	8.
Collective Training Design


TBD
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	9.
Individual Common Task Management  (ref:  Chapter VI-3)

a.
Executive Agents:



(1)
Ensured standardized training and horizontal alignment of training between affected education systems.
	
	
	

	

(2)
Performed needs analysis as directed by HQ TRADOC with assistance from appropriate schools, subject matter experts (SMEs), etc., to determine if a proposed directed training subject is a valid training requirement.
	
	
	

	

(3)
Recommended to HQ TRADOC training or non-training of a directed training subject along with justification and information copies to other executive agents.
	
	
	

	

(4)
Conducted TSBs to update/revalidate common skill level tasks within their respective education systems.
	
	
	

	

(5)
Designed, managed, and evaluated common core training within their respective education systems, ensuring training is progressive, sequential, vertically aligned, and based on the job/duty requirements at the appropriate skill level by ---




(a)
Developing common core short-range individual training strategy and implementation guidance for their respective leader development courses, to include information/input for the Course Management Plan (CMP), Student Evaluation Plan, and TRAS documents.
	
	
	

	


(b)
Reviewing and concurring/nonconcurring with content of task analyses, lesson outlines, and TSP/lessons/lesson plans, working directly with Training/TD (Task) Proponents to ensure training products meet the target audience/course requirements.
	
	
	

	


(c)
Forwarding concurrence/nonconcurrence to ATSC.
	
	
	

	


(d)
Working with HQ, TRADOC, ATSC, other EAs, CC (for precommissioning) and task proponents, as appropriate, to resolve outstanding issues.
	
	
	

	

(6) 
Monitored currency and assess effectiveness of common core training in coordination with appropriate task proponent.
	
	
	

	

(7)
Performed Commanders/Commandants, Training/TD (Task) Proponents responsibilities as required.
	
	
	

	
b.
Training/TD (Task) Proponents:



(1)
Non-proponent schools used common task data provided by the Training/TD (Task) Proponent.
	
	
	

	

(2)
Training/TD (Task) Proponent maintained current common task data and training materials.
	
	
	

	

(3)
Common tasks were identified IAW Chapter VI-1, Job Analysis.
	
	
	

	

(4)
Task analysis of common tasks was performed IAW Chapter VI-2, Critical Individual Task Analysis.
	
	
	

	

(5)
All approved critical common tasks are trained.
	
	
	

	

(6)
The POI contains the correct common tasks for training in residence.
	
	
	

	

(7)
Common Soldier Training Publications are designed and developed IAW Chapter VI-5, Soldier Training Publications (STPs).
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	9.
Individual Common Task Management  (ref:  Chapter VI-3)


b.
Training/TD (Task) Proponents (con’t):



(8)
Training products/materials are designed and developed for common tasks IAW Chapter VI-6, Training Course Design; and Chapter VI-8, Training Course Development; Chapter II-9, DL; and Chapter VI-10, IMI and DAVIPDP Programs, and reflect the most efficient and effective training strategy and media/method.
	
	
	

	

(9)
Common task products are replicated, stored, and distributed in accordance with Chapter I-1, Training Product Classification, Foreign Disclosure (FD) Restriction Statements, and Copyright/Proprietary Materials, this regulation.
	
	
	

	

(10) Tests are distributed in accordance with Chapter VI-7, Student Performance Measure/Testing, this regulation.
	
	
	

	

(11) Approved, current common task data and training materials are maintained in the DTAC (upon standup).
	
	
	

	10.
Shared Individual Task Management   (ref:  Chapter VI-3)

a. 
Training/TD (Task) Proponents manage all shared individual tasks for which they are the designated proponent.
	
	
	

	
b.
Non-proponent schools use shared data provided by the Training/TD (Task) Proponent.
	
	
	

	
c.
Training/TD (Task) Proponent maintains current task data and training materials.
	
	
	

	
d.
Shared tasks are identified IAW Chapter VI-1, Job Analysis.
	
	
	

	
e.
Task analysis of shared individual tasks is performed IAW Chapter VI-2, Critical Individual Task Analysis.
	
	
	

	
f.
All critical shared tasks are trained (in residence or as distance learning).
	
	
	

	
g. 
Only approved shared tasks are trained.
	
	
	

	
h. 
The POI contains the correct shared tasks for training in residence.
	
	
	

	
i.
Training products/materials are designed and developed for critical shared tasks IAW Chapter VI-6, Training Course Design; and Chapter VI-8, Training Course Development; Chapter II-9, DL; and Chapter VI-10, IMI and DAVIPDP Programs; and reflect the most efficient and effective training strategy and media/method.
	


	
	

	
j.
Shared task products are replicated, stored, and distributed in accordance with Chapter I-1, Training Product Classification, Foreign Disclosure (FD) Restriction Statements, and Copyright/Proprietary Materials, this regulation.
	
	
	

	
k.
Tests are distributed in accordance with Chapter VI-7, Student Performance Measure/Testing, this regulation.
	
	
	

	
l.
Approved, current shared task data and training materials are maintained in the DTAC (upon standup).
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	11.
Branch individual task management   (ref:  Chapter VI-3)

a. Training/TD (Task) Proponents properly manage all branch individual tasks for which they are the designated proponent.
	
	 
	

	
b.
Branch individual tasks are identified IAW Chapter VI-1, Job Analysis.
	
	
	

	
c.
Task analysis for branch individual tasks is performed IAW Chapter VI-2, Critical Individual Task Analysis.
	
	
	

	
d.
All identified branch individual tasks critical tasks are trained (in residence or as distance learning).
	
	
	

	
e.
Only approved branch individual tasks are trained.
	
	
	

	
f.
The POI contains the correct tasks for training in residence.
	
	
	

	
g.
Soldier Training Publications are designed and developed IAW Chapter VI-5, Soldier Training Publications (STPs).
	
	
	

	
h.
Training products/materials are designed and developed for branch individual tasks critical tasks IAW Chapter VI-6, Training Course Design; and Chapter VI-8, Training Course Development; Chapter II-9, DL; and Chapter VI-10, IMI and DAVIPDP Programs, and reflect the most efficient and effective training strategy and media/method.
	
	
	

	
i.
Tests are distributed in accordance with Chapter VI-7, Student Performance Measure/Testing, this regulation.
	
	
	

	
j.
Approved, current task data and training materials are maintained in the DTAC (upon standup).
	
	
	

	12.
Collective task management   (ref:  Chapter V-9)

TBD
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	FUNCTIONAL AREA/CRITERIA
	GO
	NO GO
	N/A

	13.
Validation:  Was the product validated? 

	Validation is a type of evaluation used to determine the efficiency and effectiveness of a new or revised education/training product/material in training the target audience to accomplish the established learning objectives.  It is a quality control process.  Validation tests are repeated after product revisions until the product validates (i.e., accomplishes its intended training purpose) and provide approval before reproduction and distribution.  Validation is of the training products themselves, NOT the training site.

The education/training products and materials must be validated before the appropriate command authority provides approval for reproduction, distribution, and implementation.

All education/training products must be validated prior to implementation and approval except for instructor led presentations that may be validated during the first three iterations of the presentation.

Validation of a collective training product determines if the collective training products/materials provide the training they were intended to.  If properly developed, the unit will be able to perform the training objectives/collective tasks to the stated standards after completing the training. 

Validation of individual training products determines if the instructional materials teach what they were designed to teach.  If properly developed, the students will be able to perform the learning objectives to the stated standard after completing the instruction.  

Reference:
TRADOC Reg 350-70
Chapter III-3,
Training Product/Material Validation





Chapter II-2,
Training Development Workload and Resource Management

	
a.
Are validations planned?
	
	
	

	
(1)
Is there a Project Management Plan prepared for each required validation or are they included in the appropriated Project Management Plans.
	
	
	

	
(2)
Are validation requirements identified in the Proponent TD Plan?
	
	
	

	
(3)
Were personnel response forms, interview forms, and questionnaires prepared and ready for use when needed?
	
	
	

	
(4)
Were the questionnaires, interview forms, and/or observation forms properly designed and used?
	
	
	

	
(5)
Were arrangements made for the necessary space, facilities, and equipment to conduct the validation?
	
	
	

	
(6)
Was the appropriate target audience sample identified and arranged for to support the validation?



Note:
The target audience sample is the group (of soldiers or civilians holding the particular job) used to validate the education/training products and materials.
	
	
	

	
(7)
Were arrangements made for administrative support?
	
	
	

	
(8)
Was the validation coordinated with validation location?
	
	
	

	
(9)
Did the plan include instructor and key personnel training (IKPT)?
	
	
	

	(10) Were all training products/materials, including tests covered by the validation plan?
	
	
	

	
(11)
Were the planned validations budget requirements included in the POM/COB?
	
	
	

	
b.
Were the instructors and key personnel assisting with validation procedures trained in use of the education/training product/material for their respective areas?


Note:
If these personnel were not trained, their inexperience with using and presenting the products may have affect validation results.
	
	
	

	
c.
Was the appropriate target audience sample used for the validation?
	
	
	

	

(1)
Did the target audience sample consist of ---
	
	
	

	


(a)
Soldiers or civilians with the prerequisites for the training?
	
	
	

	


(b)
Non-performers of the training product objectives being validated?
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	FUNCTIONAL AREA/CRITERIA
	GO
	NO GO
	N/A

	13.  Validation (con't)




(c)
Total Army (Active and Reserve Component) receivers of the training/product?
	
	
	

	
(2)
Was the target audience sample size adequate to provide statistical validity?
	
	
	

	

(3)
Was an appropriate representative unit(s) used for validating collective training products?
	
	
	

	
d.
Were individual and/or group validation trials conducted depending upon the nature of the training product?
	
	
	

	
(1)
Were individual trials conducted to pinpoint weaknesses and problems with training products and materials that need correcting before group trials were conducted.  (Individual trials detect gross errors and inconsistencies before a statistical validation?
	
	
	

	
(2)
Were individual soldiers/civilians briefed on their role in the validation trial?
	
	
	

	
(3)
Was individual use of education/training product/material observed by a trained observer(s)?
	
	
	

	
(4)
Was a fixed sample or sequential testing group validation method used?
	
	
	

	

(a)
If the fixed sample method was used --
	
	
	

	


1
Did the sample target audience consist of 30 or more soldiers/civilians?
	
	
	

	


2
Was the scoring of the training product criterion-referenced test used?
	
	
	

	

(b)
If the Sequential testing method was used --
	
	
	

	


1
Did the sample target audience consist of between 4 - 29 soldiers/civilians?
	
	
	

	


2
Were the post-test results posted on a mathematically constructed grid?
	
	
	

	
(5)
Were group validation trials used to collect and analyze statistical data to statistically confirm the training effectiveness of the products and materials?
	
	
	

	
e.
Were the validation determination(s), e.g., identified improvements acted on?
	
	
	

	

(1)
Were necessary improvements identified through analysis of the findings?
	
	
	

	

(2)
Were the identified deficiencies in the training products and materials corrected? E.g., was the product redesigned and and/or redeveloped based on validation results?
	
	
	

	
(3)
Were improvements of efficiency, effectiveness, and utility of training objectives, structure, sequence, products, and materials identified?
	
	
	

	
(4)
Was the degree of validity of the tests (performance measuring instruments) determined?
	
	
	

	
f.
Were education/training product/material validated?



Note:
Validation and revising training are continuous actions in the teaching/revising process of training improvement
	
	
	

	
(1)
Did the new/revised training product/material accomplish its intended purpose efficiently and effectively?
	
	
	

	
(2)
Was information useful to improving training products/materials obtained?
	
	
	

	
(3)
Was an education/training product/material validation conducted prior to preparing the camera ready copy (CRC)?
	
	
	

	
g
Were education/training product/material approved for reproduction, distribution, and implementation by the appropriate command authority?
	
	
	


Evaluation Checklist II:  Instructional Process/Program 

(ref:  Chapter III-1)
Name of School/Organization Evaluated:____________________________________________

Evaluator Name: _____________________________________Phone: ____________________

E-mail address: _________________________________Date of evaluation:________________

	Functional Area/Criteria
	GO
	NO GO
	N/A

	Evaluation of the instructional process/program is critical to determine the effectiveness of courses of instruction for which the school has proponency.  It is an independent determination of the quality of training and testing while concentrating on the actual presentation of instruction-presented and self-paced training, competency of instructors and examiners, relevance as well as adherence of course content to the training objectives, management and usability of DL training/training products, and training transfer.
	
	
	

	1.
Instruction.  The purpose of instruction evaluation is to provide assistance and improve training.  DOES evaluation will not impinge on the inherent responsibility of department directors for quality control of instruction.  It is not the same as staff and faculty training development follow-up and consultation.


Note:
See Chapter III-4 for guidance on evaluation of instructor performance and for the instructor evaluation checklists.
	
	
	

	
a.
Distance Learning (DL) and student management is effective and efficient.
	
	
	

	
b.
The instructional environment (facilities; equipment; TADSS; ranges; FTX site; etc.) contributes to the learning experience.
	
	
	

	
c.
The instructor demonstrates competence in the tasks being taught and skill in instructional techniques appropriate for the method of instruction.
	
	
	

	
d.
Instructors are aware of and have access to classified (as required) and unclassified sensitive CALL Gateway databases and other research materials, including the consolidated feedback from Army operations and training, to review the latest lessons available; they must also implement new tactics, techniques, and procedures (TTP) as appropriate.
	
	
	

	
e.
Students are provided opportunities to learn through interaction, such as questions and answers; role playing; student practice; testing; and after-action reviews (AARs), e.g., AARs after field training exercises.
	
	
	

	
f.
There is a student critique system which gives students the opportunity to freely make comments in writing and verbally about instruction and administrative support matters.
	
	
	

	
g.
Proponent authorities follow up on the student critiques.
	
	
	

	
h.
Staff, faculty, and students adhere to intent of risk management.
	
	
	

	2.
Student testing/performance measurement. Students must perform to standards and conditions prescribed in lesson plans/lessons.  (See Chapter VI-7)
	
	
	

	
a.
Student Evaluation Plan was provided to students.
	
	
	

	
b.
Student Evaluation Plan ---



(1)
Details how the course proponent will determine if the student has demonstrated a sufficient level of competency to pass the specified course or training.
	
	
	

	

(2)
Establishes the training completion/graduation criteria/requirements.
	
	
	

	

(3)
Delineates school/course counseling and retesting policy and procedures.
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	2.
Student testing/performance measurement (con’t)

c.
Students are tested to determine whether or not they can accomplish the Terminal Learning Objectives (TLOs).  Test items ---



(1)
Meet (match) the conditions of the terminal learning objective.
	
	
	

	

(2)
Call for the same behavior as the terminal learning objective.
	
	
	

	

(3)
Measure performance against the terminal learning objective standard.
	
	
	

	
d.
Tests are criterion-referenced (performance or performance-based).  



Note:
Hands-on performance tests are the preferred method of testing.  If tests are performance-based (written), they are a valid measure (predictor) of task performance.
	
	
	

	
e.
Test construction and instructions to testers and students are of high quality.
	
	
	

	
f.
Tests contain a rating/scoring device that is applicable and appropriate to the behavior being assessed.
	
	
	

	
g.
Tests are valid.
	
	
	

	
h.
Tests are reliable.
	
	
	

	
i.
Statistics on test results are provided to appropriate organizations/ departments to determine adequacy of tests and test items.
	
	
	

	
j.
Appropriate departments/organizations apply test/test item analysis results.
	
	
	

	3.
Training transfer.  Student success in performance, both during and after instruction/training, substantiates that instruction/training effectively trains the required critical tasks and supporting skills and knowledge. Validation of transfer of learning to job/mission:
	
	
	

	
a.
Proponent followed up on higher HQ, HQ TRADOC, CTC, Call, or IG evaluation findings.
	
	
	

	
b.
Proponent conducted and followed up on issues from EXTEVs (survey and interview responses).
	
	
	


Evaluation Checklist III:  Products  
Name of School/Organization:______________________________________________________________

Product Name:________________________ Number:_________________ Approval Date:______________

Evaluator Name: _______________________________________Phone:  ____________________________

E-mail address: ______________________________________Date of evaluation:_____________________
	Functional Area/Criteria
	GO
	NO GO
	N/A

	1.
All training products  
	
	
	

	
a.
Product was developed IAW appropriate product chapter in TR 350-70. (See individual product evaluation checklists.)
	
	
	

	
b.
Product has the appropriate foreign disclosure restriction statement ICW AR 380-5, AR 380-10, and AR 380-19, and TR 350-70 (Chapter I-1, Training Product Classification, Foreign Disclosure [FD] Restriction Statements, and Copyright/Proprietary Materials) if it has classified military information (CMI) or controlled unclassified information (CUI).
	
	
	

	
c.
All hazards associated with the training of the tasks and learning objectives are identified.
	
	
	

	
d.
Product is compliant with current Army and TRADOC policy and TRADOC Technical Media Standards.
	
	
	

	
e.
Product provides appropriate graphics, text, and material layout to facilitate learning.
	
	
	

	
f.
Product meets format requirements in this regulation.
	
	
	

	
g.
Tests are developed and distributed in accordance with Chapter VI-7, Student Performance Measure/Testing, this regulation.
	
	
	

	
h.
Appropriate product approvals were obtained and recorded.
	
	
	

	
i.
Product was validated and identified validation/evaluation deficiencies were corrected.
	
	
	

	
j.
Product is current.
	
	
	

	
k.
Product maintained in the Army Doctrine and Training Digital Library (ADTDL) is current.
	
	
	

	2.
Army Correspondence Course Program (ACCP) products, i.e., distance learning courseware  (ref:  Chapter VI-9)  Product meets “All training products” checklist requirements.
	
	
	

	3.
Collective/Warfighter (WF) and Warfighter Modernization (WarMod)/ Army Modernization Training (AMT) TSP  (ref:  Chapter V-7)


a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
Product is useful.
	
	
	

	
c.
Product is technically and doctrinally accurate.
	
	
	

	
d.
Design and development of the product are consistent with the analysis data.
	
	
	

	
e.
Product has an effective training sequence.
	
	
	

	
f.
Product includes integration of safety, environment, and risk assessment/ management considerations.
	
	
	

	
g.
Product meets format, style, and graphics effectiveness requirements.
	
	
	

	
h.
Product uses correct/proper language, spelling, grammar, and punctuation.
	
	
	

	
i.
Product is written to the appropriate reading level IAW TR 25-30.
	
	
	


Evaluation Checklist III:  Products, Con’t 

	Functional Area/Criteria
	GO
	NO GO
	N/A

	4.
Common Task Test (CTT)  (ref:  Chapter VI-13)


a.
DA Form 5164-R is complete, accurate, and free of typing errors.
	
	
	

	
b.
DA Form 5164-R includes all task performance steps listed in STP 21-1-SMCT (Skill Level 1) and STP 21-24-SMCT (Skill Levels 2-4).
	
	
	

	5.
Course Management Plan (CMP)  (ref:  Chapter:  VI-8; Appendix E)


a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
CMPs and all components thereof are available at the using school/organization.
	
	
	

	
c.
Common core input is included.
	
	
	

	
d.
CMP is complete, accurate, and current.
	
	
	

	
e.
Using school/organization implements course/course components IAW CMP.
	
	
	

	6.
Department of the Army Visual Information Production and Distribution (DAVIPD) Program products  (ref:  Chapter VI-10)


a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
DAVIPDP television tape master and IVD premaster videotape sequence for beginning and end title format are IAW TRADOC PAM 350-70-2, Multimedia Courseware Development Guide (TBP).
	
	
	

	
c.
TRADOC Form 431-R (TRADOC Color Videotapes Recording Standard and Evaluation) was completed.
	
	
	

	
d.
Annual obsolescence review was conducted.
	
	
	

	
e.
Validation acceptance statement, safety statement, scripts, any contractual information, and legal releases/clearances were included prior to forwarding to ATSC.
	
	
	

	
f.
Product was developed IAW TRADOC PAM 350-70-2, Multimedia Development Guide (TBP), and this regulation.
	
	
	

	
g.
DAVIS/DITIS database search was conducted.
	
	
	

	
h.
New products were registered/included in the DAVIS/DITIS database.
	
	
	

	7.
Drill  (ref:  Chapter V-4)

a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
Product is useful.
	
	
	

	
c.
Product is technically and doctrinally accurate.
	
	
	

	
d.
Design and development of the product are consistent with the analysis data.
	
	
	

	
e.
Product has an effective training sequence.
	
	
	

	
f.
Product includes integration of safety, environment, and risk assessment/ management considerations.
	
	
	

	
g.
The product meets format, style, and graphics effectiveness requirements.
	
	
	

	
h.
Product uses correct/proper language, spelling, grammar, and punctuation.
	
	
	

	
i.
Product is written to the appropriate reading level IAW TR 25-30.
	
	
	

	8.
Exercises  (ref:  Chapter V-5)


a.
Products meet “All training products” checklist requirements.
	
	
	

	
b.
Product is useful.
	
	
	

	
c.
Product is technically and doctrinally accurate.
	
	
	

	
d.
Design and development of the product are consistent with the analysis data.
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	8.
Exercises (con’t)


e.
Product has an effective training sequence.
	
	
	

	
f.
Product includes integration of safety, environment, and risk assessment/ management considerations.
	
	
	

	
g.
The product meets format, style, and graphics effectiveness requirements.
	
	
	

	
h.
Product uses correct/proper language, spelling, grammar, and punctuation.
	
	
	

	
i.
Product is written to the appropriate reading level IAW TR 25-30.
	
	
	

	9.
Graphic Training Aid (GTA)  (ref:  Chapter VI-11)


a.
Product meets “All training products” checklist requirements.

etc.
	
	
	

	10.
Individual Training Support Package (TSP)  (ref:  Chapter VI-8)


a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
TSP meets format and component requirements in Appendix E.
	
	
	

	
c.
All TSP components meet requirements identified in respective chapters of this regulation.
	
	
	

	
d.
Training provided by the TSP is ---



(1)
Feasible and cost-effective.
	
	
	

	

(2)
Effective and valid.
	
	
	

	

(3)
Sequential and progressive.
	
	
	

	
e.
The TSP (including components) is validated and approved prior to reproduction and distribution.
	
	
	

	11.
Interactive Multimedia Instruction (IMI)  (ref:  Chapter VI-10)


a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
Program text information is readable; program visual information is clear/visible.
	
	
	

	
c.
Program was developed IAW the TD process described in this regulation.
	
	
	

	
d.
Developer personally works through the program and someone, preferably another developer or someone from the target audience, reviews entire program.
	
	
	

	
e.
Program has a motivational introduction; includes learning/student performance testing exercises and pretesting (testing-out) capabilities; and has been validated.
	
	
	

	
f.
Program includes remediation and branching functions and they are correct when addressed.
	
	
	

	
g.
Flow of program is smooth.
	
	
	

	
h.
All labels have the same title and Release Number.
	
	
	

	
i.
Master is void of student data files.
	
	
	

	
j.
At the minimum, the next annual review has been programmed.
	
	
	

	
k.
Program meets needs of user:  individual, group, other schools.
	
	
	

	
l.
IMI meets all TRADOC Technical Media Standards.
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	12.
Job Aid  (ref:  Chapter VII-1)   Job aid ----

a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
Accomplishes what it is designed to accomplish.
	
	
	

	
c.
Reduces or eliminates training requirements.
	
	
	

	
d.
Provides safe operations.
	
	
	

	
e.
Is immediately assessable to job performer.
	
	
	

	
f.
Is usable and understandable by the job performer.
	
	
	

	13.
Lesson/Lesson plans  (ref:  Chapter VI-6)

a.
Product meets “All Training Products” checklist requirements.
	
	
	

	
b.
The lesson is designed based on sound training/TD principles:



(1)
Design and development are consistent with the analysis data.
	
	
	

	

(2)
The ELOs support the TLOs.
	
	
	

	

(3)
The conditions are fully specified.
	
	
	

	

(4)
Learning objectives are correctly written.
	
	
	

	

(5)
The learning steps/ activities support the LOs.
	
	
	

	

(6)
TSP training is feasible and cost-effective.
	
	
	

	

(7)
Training sequence is effective.
	
	
	

	

(8)
Training is sequential and progressive.
	
	
	

	

(9)
Each test and test item meets testing standards.  (See Chapter VI-7, Student Performance Measurement/Testing.)
	
	
	

	
c.
Development is consistent with the analysis data and design outputs.
	
	
	

	
d.
Training is feasible, cost-effective, sequential, and progressive.
	
	
	

	
e.
Learning sequence is effective.
	
	
	

	
f.
Lesson/lesson plan contains doctrinally and technically correct/accurate content.
	
	
	

	
g.
Lesson/lesson plan incorporates safety, risk, and environmental factors and considerations.
	
	
	

	
d.
Risk assessment has been conducted on all lessons.
	
	
	

	
e.
The appropriate risk assessment code has been assigned to all lessons.
	
	
	

	14.
Mission Training Plan   (ref:  Chapter V-4)

a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
Product is useful.
	
	
	

	
c.
Product is technically and doctrinally accurate.
	
	
	

	
d.
Design and development of the product are consistent with the analysis data.
	
	
	

	
e.
Product has an effective training sequence.
	
	
	

	
f.
Product includes integration of safety, environment, and risk assessment/ management considerations.
	
	
	

	
g.
The product meets format, style, and graphics effectiveness requirements.
	
	
	

	
h.
Product uses correct/proper language, spelling, grammar, and punctuation.
	
	
	

	
i.
Product is written to the appropriate reading level IAW TR 25-30.
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	15.
Soldier Training Publications (STPs)  (ref:  Chapter VI-5)
	
	
	

	
a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
Tasks listed in the STP are those approved by the appropriate Training/TD (Task) Proponent.
	
	
	

	
c.
All critical individual tasks are included in the appropriate STP
	
	
	

	
d.
STP reflects the results of a valid job and task analysis.
	
	
	

	
e.
CRCs meet established standards in AR 25-30.
	
	
	

	
f.
STP is prepared in the correct format IAW TR 25-30 and this regulation
	
	
	

	
g.
Proper use of language, including spelling, grammar, and punctuation.
	
	
	

	
h.
Graphics comply with regulatory standards in ---



(1)
DA Pamphlet 25-36, Section III.
	
	
	

	

(2)
TRADOC Regulation 25-30, Chapter 9.
	
	
	

	
i.
STP contains summaries of critical tasks, not knowledge or skills.
	
	
	

	16.
Student Evaluation Plan  (ref:  Chapter VI-7 and Appendix I)   


a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
Common core input is included.
	
	
	

	
c.
Plan is complete, accurate, and current.
	
	
	

	
d.
Plan details how the course proponent will determine if the student has demonstrated a sufficient level of competency to pass the specified course or training.
	
	
	

	
e.
Plan establishes the training completion/graduation criteria/requirements.
	
	
	

	
f.
Plan delineates school/course counseling and retesting policy and procedures.     
	
	
	

	17.
Tests  (ref:  Chapter VI-7)


a.
Test items are criterion-referenced.
	
	
	

	
b.
Criterion-referenced test items ---



(1)
Meet (match) the conditions of the terminal learning objective.
	
	
	

	

(2)
Call for the same behavior as the terminal learning objective.
	
	
	

	

(3)
Measure performance against the terminal learning objective standard.
	
	
	

	

(4)
Contain a rating/scoring device that is applicable and appropriate to the behavior being assessed.
	
	
	

	
c.
Test/test items have analysis has been conducted.
	
	
	

	18.
Training Aids, Devices, Simulators, and Simulations (TADSS)  


(ref:  Chapter II-5)

a.
MNS is ---


(1)
Prepared only when required and for a valid requirement based on the results of a needs analysis or the CATS.
	
	
	

	

(2)
Written IAW the prescribed format.
	
	
	

	

(3)
Forwarded through ATSC to the DCST for validation and to CG TRADOC for approval.
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	18.
Training Aids, Devices, Simulators, and Simulations (TADSS) (con’t)

b.
ORD:



(1) 
The ORD is written IAW the prescribed format.
	
	
	

	

(2) 
All Armywide staffing comments are incorporated as appropriate.
	
	
	

	

(3) 
The ORD is forwarded to the DCST for approval following review by the TDRRC.
	
	
	

	
c.
TDFR is ---



(1) 
Complete and accurate.
	
	
	

	
(2) 
Written IAW the prescribed format.
	
	
	

	

(3) 
Forwarded to the appropriate approval authority IAW AR 350-38.
	
	
	

	19.
Training Circular  (ref:  Chapter VII-2)  Training circular ---


a.
Meets “All training products” checklist requirements.
	
	
	

	
b.
Is useful.
	
	
	

	
c.
Supports relevant analysis data.
	
	
	

	
d.
Is technically and doctrinally accurate.
	
	
	

	
e.
Meets format, style, and graphics effectiveness requirements.
	
	
	

	
f.
Uses correct/proper language, spelling, grammar, and punctuation.
	
	
	

	20.
Course/Courseware


This is a determination of the ability of the course/courseware to achieve the intended result - an evaluation of the course/courseware it self.  It includes looking at numerous elements of the course/courseware to include but not limited to determining if it (a) is authentic/relevant, (b) is efficient, (c), is effective, (d) useable, (e) maintainable, and (f) trains what it is supposed to train.  This evaluation applies to all courses/courseware regardless as to how or where it is presented.  Major elements and criteria for evaluating those elements are:
	
	
	

	
a.
Authenticity/relevancy of content
	
	
	

	

(1)
Does the course/courseware provide education/training on approved critical tasks and supporting skills and knowledge?
	
	
	

	

(2)
Were the tasks and task performance specifications on which this course/courseware is based, identified and approved per TRADOC 350-70? (See Evaluation Checklists I-4 and I-5)
	
	
	

	

(3)
Were the tasks and task performance specifications on which this course/courseware is based current?




(See Evaluation Checklists I-4 and I-5)
	
	
	

	

(4)
Was this course/courseware created as a result of a valid Needs Analysis (Process Evaluation Checklist 1) or the Short-range Individual Training Strategy (See Evaluation Checklist I-1 and I-6)?
	
	
	

	

(5)
Is this course/courseware included in and comply with, the Individual Training Plan (ITP) for the job being trained?
	
	
	

	

(6)
Are all the tasks identified in the Short-range Individual Training Strategy, and their supporting skills and knowledge, included in the course/courseware?
	
	
	

	

(7)
For task and supporting skills and knowledge NOT included in the course/courseware, has the impact on unit readiness and soldier performance been identified and brought to command attention?
	
	
	

	

(8)
After completing the course/courseware, can the learner perform to the required proficiency level in the unit?
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	20.
Course/Courseware (con’t)



(9)
Does the adjunctive material contain information NOT required to provide the needed education/training?
	
	
	

	

(10)
Did the appropriate command authority approve the courseware?
	
	
	

	

(11)
Did the appropriate safety office approve the courseware?
	
	
	

	

(12)

	
	
	

	

(13)

	
	
	

	

(14)

	
	
	

	
b.
Course/courseware efficiency
	
	
	

	
(1)
Was the course structured to provide for the efficient learning and implementation?
	
	
	

	
(2)
Were implementation constraints identified and accounted for?
	
	
	

	
(3)
Is there a comprehensive, detailed Course Management Plan (CMP)? (See Evaluation Checklist III-5)
	
	
	

	
(4)
Was a comprehensive course map created that:
	
	
	

	

(a)
Shows the prerequisite(s) for each instructional unit (course, phase, module, lesson, and learning step/activity)?
	
	
	

	

(b)
Provides a mandatory presentation of learning that allows for flexibility in scheduling?
	
	
	

	

(5)
Does the courseware provide motivation for the student to learn?
	
	
	

	

(6)
Is it written to the appropriate reading grade level?
	
	
	

	

(7)
Is learner anxiety minimized except where appropriate and desired for realistic practical performance or determination of individual limitations?
	
	
	

	

(8)
Does the courseware only include education/training information derived from the task performance specifications.
	
	
	

	

(9)
Are comprehensive, concise, and appropriate instructions and guidance provided to the:
	
	
	

	

(a)
Student?
	
	
	

	

(b)
Course Manager?
	
	
	

	

(c)
Class Manager?
	
	
	

	

(d)
Instructor/facilitator?
	
	
	

	

(e)
Classroom Manager?
	
	
	

	
(10)
Does the course/courseware allow for testing-out of part or all of the course/courseware?
	
	
	

	
c.
Course/courseware effectiveness
	
	
	

	
(1)
Do the learning objectives support the learning of the tasks and supporting skills and knowledge?
	
	
	

	
(2)
Were the design requirements of Evaluation Checklists I-7 met?
	
	
	

	
(3)
Were the average completion time (academic hours) and maximum time (academic hours) allowed to complete the courseware identified in the self-paced (e.g., CBI) courseware?
	
	
	

	
(4)
Does the courseware provide for reinforcement of learning previously presented within the course/courseware?
	
	
	

	
(5)
Does the courseware provide for reinforcement of learning previously presented in prerequisite learning products?
	
	
	

	
(6)
Does the courseware provide for appropriate remediation?
	
	
	

	
(7)
Does the courseware build and maintain the learner’s self-confidence?
	
	
	

	
(8)
Does the courseware maintain a presentation standard (continuity) throughout.  E.g., Is the same audio or graphic cue consistently used throughout the courseware?  Is the same help icon used on all screens?
	
	
	

	
(9)
Is interactive learning provided for as appropriate to enhance learning and learning transfer?
	
	
	


Evaluation Checklist III:  Products, Con’t   

	Functional Area/Criteria
	GO
	NO GO
	N/A

	20.
Course/Courseware (con’t)

(10)
Do the graphics, special effects, sounds, etc. contribute to and enhance learning?
	
	
	

	
(11)
Do the collaborative learning exercises provide for the full cooperation and participation of all learners?
	
	
	

	
(12)
Does team training allow for practical application of coordination, cooperation, and personal relationships?
	
	
	

	
(13)
Does the course/courseware include providing appropriate feedback that enhances transfer of learning?  For example, is feedback provided where appropriate and are appropriate delays included to permit students to identify their own errors?
	
	
	

	
(14)
Does the provided interactivity enhance learning? For example, is a variety of interactivity provided and does the interactivity contribute to learning?
	
	
	

	
(15)
Does the course/courseware include the requirement/provide for the periodic review of material presented?
	
	
	

	
d.
Course/courseware useable
	
	
	

	
(1)
Can the course/courseware be used in the environment in which it will be presented, e.g., Can the student’s computer load the courseware from the provided CD-ROM?
	
	
	

	
(2)
Does the courseware meet the technical distribution and operational standards?
	
	
	

	
(3)
Can the courseware operate on the available computer hardware/software?
	
	
	

	
(4)
Does the learner have timely technical assistance in the event of software, computer, network, or telecommunication or other technical malfunction?
	
	
	

	
(5)
Are all required supporting resources available for the student to complete the course/courseware?
	
	
	

	
(6)
Does the learner have timely access to the assistance of an SME when confronted with a problem in understanding the courseware content or being able to compete the performance?
	
	
	

	
(7)
Does the CBI courseware include on-line help for using courseware capabilities if needed?
	
	
	

	
(8)
Does the courseware provide explanations or purpose for new audio/visual cues?
	
	
	

	
e.
Course/courseware maintainability
	
	
	

	
(1)
Can the courseware be kept current with minimal redesign effort?
	
	
	

	
(2)
Is the media selected for presenting the education/training the best selection based on the:
	
	
	

	

(a)
Frequency of change in the task(s) or skills and knowledge included in the course/courseware?
	
	
	

	

(b)
Complexity of the included materials?
	
	
	

	
f.
Does the course/courseware actually train what its is supposed to train to the prescribed standards?
	
	
	

	
(1)
Was the course/courseware validated? (Were the validation requirements of Evaluation Checklist I-13 met?)
	
	
	

	
(2)
Did the course/courseware meet the requirements of the All applicable items of Evaluation Checklist III -1 through III-19 met?
	
	
	

	
g.
Have releases been obtained for all copyright material included in the course/courseware?
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	Functional Area/Criteria
	GO
	NO GO
	N/A

	21.
Training Requirement Analysis System (TRAS) documents 


(ref:  Chapter II-8)


a.
Product meets “All training products” checklist requirements.
	
	
	

	
b.
Product is available and current.
	
	
	

	
c.
POI matches lesson plans/lessons.
	
	
	


Evaluation Checklist IV:  Personnel 
(ref:  Chapter II-1, III-1, and III-4)

	Functional Area/Criteria
	GO
	NO GO
	N/A

	1.
Instructors.  


a.
Instructor Certification:  See Chapter II-1, Staff and Faculty Development:  Instructor Certification; TRADOC Common Training; and Local Programs.
	
	
	

	
b.
Instructor Performance Evaluation:  See Chapter III-4: Evaluating Instructor Performance, for the following checklists:



(
Basic Instructor Performance Checklist


	
	
	

	

(
Classroom Instructor Performance Checklist
	
	
	

	

(
Video Teletraining (VTT) Instructor Performance Checklist
	
	
	

	

(
Small Group Instructor Performance Checklist
	
	
	

	

(
After Action Review (AAR) Performance Checklist
	
	
	

	2.
Training Developer Qualification:  


a.
Graduated from ---

 
(
Instructor Traininling Course Systems Approach to Training Course
	
	
	

	

(
Middle Manager’s Course OR Senior Manager’s Course
	
	
	

	

(
Training Developer Course
	
	
	

	
b.
Has specific training as required:



(
TV/ Video Production
	
	
	

	
(
Interactive Media Instruction (IMI)
	
	
	

	
(
Video Teletraining (VTT) ITC
	
	
	

	
(
Computer Base Instruction
	
	
	

	
(
Contract Management Course (TBD)
	
	
	

	
(
Automated Systems Approach to Training (ASAT) (TBD)
	
	
	

	c.   Has sensitivity/ability to work with Subject Matter Experts (SMEs)
	
	
	

	d. Has computer knowledge as required:  word processing, spreadsheets, graphics

presentation
	
	
	

	3.
Evaluator Qualification:  See TR 350-70, Chapter III-1, Paragraph III-1-8 for requirements.


a.
Graduated from the following courses if evaluating the following:  SAT processes; training programs; products, including tests; personnel; training Institutions; or needs assessment/special studies; and development/conduct of surveys, questionnaires, and face-to-face interviews:



(
Training Evaluator Course




Note 1:  The TRADOC Training Evaluator Course is under revision. 



Note 2:
  Evaluators who accredit should also take this course as accreditation involves evaluation of instruction and training institutions.
	
	
	

	
b.
Graduated from the Systems Approach to Training (SAT) Basic Course if evaluating the SAT process or training products.

(

	
	
	

	
c.
Graduated from the Total Army Instructor Training Course (TAITC) if evaluating instruction.
	
	
	

	
d.
Graduated from the Small Group Instructor Training Course (SGITC) in addition to TAITC if evaluating small group instruction.
	
	
	

	
e.
Graduated from the Video Teletraining Instructor Training Course (VTTITC) if evaluating Video Teletraining. 
	
	
	

	
f.
Graduated from the Test Writing Course (TBD) if evaluating tests.



Note:
Prerequisite is the SAT Basic Course
	
	
	

	
g.
Graduated from the Middle Manager Course.
	
	
	


Evaluation Checklist IV:  Personnel 
(ref:  Chapter II-1, III-1, and III-4)

	Functional Area/Criteria
	GO
	NO GO
	N/A

	
h.
Implements use of TRADOC or local checklist which quantifies knowledge of standards and regulations, knowledge and format or Lesson Plans, Training Support Packages, etc.
	
	
	

	
i.
Demonstrates ability to speak and write to Army standards.
	
	
	

	
j.
Has ability to develop appropriate charts to display statistical evaluation data.
	
	
	

	
k.
Establishes and maintains qualifications folders for evaluators.  

(Serio note:  This looks like a mgt function.)
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Evaluation Checklist V:  Training Institutions/Facilities 
	Functional Area/Criteria
	GO
	NO GO
	N/A

	TRAINING INSTITUTIONS/FACILITIES.  (ref:  Chapters III-1 and  III-2)  Evaluation of training institutions is accreditation.  Use “Accreditation Checklist” from TR 351-18.
	
	
	

	Workgroup input.  Needs reworking:

ANALYSIS
1.  Are soldiers able to perform individual tasks as part of unit

PHASE

     collective tasks?

2.  What other tasks are needed for job performance?




3.  Do individual tasks support one or more collective tasks?

DESIGN PHASE 
4.   Are soldiers trained to the unit’s standards? 




5.  If not, what deficiencies are noted?

DEVELOPMENT
6.  See number 4 above. 

PHASE

IMPLEMENTATION        7.  How successful is the training implemented in the unit?

PHASE

               8.  How could training in the unit be better implemented?

EVALUATION           
Number 1, 2, 5, 7


	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Evaluation Checklist VI:  Needs Assessment  

	Functional Area/Criteria
	GO
	NO GO
	N/A

	NEEDS ASSESSMENT  (ref:  Chapter III-1)
1.
Conduct needs assessment to determine problems/shortfalls in training or job/mission performance.
	
	
	

	2.
Conducts informal assessments of training to identify training or training development requirements.
	
	
	

	3.
Conducts formal assessment to determine training impact of emerging/new/ displaced systems as a part of the Training Effectiveness Analysis Program.
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Evaluation Checklist VII:  Unit Training 
	Functional Area/Criteria
	GO
	NO GO
	N/A

	UNIT TRAINING  (ref:  Chapter III-1 and VI-12)
1.
Conducts external evaluation to assess individual performance deficiencies in units and recommends corrective action. 
	
	
	

	2.
Conducts external evaluation to assess collective performance deficiencies in units and recommends corrective action.
	
	
	

	3.   Evaluates exportable training materials (to include Soldier Training Publications; Mission Training Plans; Drills; Training Support Packages; Training Aids, Devices, Simulators, and Simulations (TADSS); and Field Manuals) for value, technical accuracy, consistency, currency, and effectiveness.  Recommends corrective actions.


	
	
	

	4.   Provides identified TD deficiencies to appropriate directorate within the proponent school for corrective action.
	
	
	

	5.
Follow-up to ensure corrective actions are taken.
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Evaluation Checklist ______________________
	Functional Area/Criteria
	GO
	NO GO
	N/A
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